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Abstract

Problem Statement: Early adolescence is a rather challenging period with
regard to experiencing positive feelings and making positive evaluations of
life. It is important to reveal the relationship between life satisfaction,
(which shapes the cognitive component of subjective well-being) and
irrational beliefs (which lead to psychological disturbances as a cognitive
structure during early adolescence). Relationships between irrational
beliefs and life satisfaction in adults may be better understood when they
are examined from the perspective that irrational beliefs rooted in
childhood and adolescence may have a negative role on an individual’s life
in his or her advanced years.

Purpose of Study: This study investigated the relationship between life
satisfaction domains and irrational beliefs among Turkish early
adolescents. Life satisfaction in different domains was examined with
respect to irrational beliefs (the demands for success, respect, and comfort)
in the total sample and in girl and boy groups.

Methods: The Multidimensional Students” Life Satisfaction Scale and the
Irrational Belief Scale for Adolescents were administered to 304 adolescents
attending three junior high schools in Denizli, Turkey. Hierarchical
regression analysis and Pearson correlation coefficients were used for data
analysis.

Findings and Results: Research findings indicate that total irrational beliefs
and the demand for comfort generally have a negative relationship with
life satisfaction domains and that the demands for respect and success have
an unexpected positive relationship with some life satisfaction domains
(e.g., self satisfaction). Among girls, only a negative demand for comfort
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was found to predict life satisfaction domains; however, among boys,
besides the demand for comfort, a demand for success and a demand for
respect were found to predict life satisfaction positively in several domains.
Demand for comfort generally emerged as the strongest predictor of life
satisfaction in the total sample and the girl and boy groups.

Conclusions and Recommendations: The present study indicated a generally
negative relationship between (1) life satisfaction domains and total
irrational beliefs and (2) the demand for comfort. However, there is an
unexpected positive relationship between the demands for respect and for
success and some life satisfaction domains. Since the findings of this study
are based on correlation and regression values, it is difficult to establish a
causal relationship. For this reason, further studies are necessary to
investigate the relationships between irrational beliefs and life satisfaction,
together with familial and cultural factors and demographic variables.
Furthermore, a longitudinal research study may likewise be conducted to
study the changes in the relationship between irrational beliefs and life
satisfaction from early adolescence to late adolescence.

Keywords: Irrational beliefs, life satisfaction, Turkish early adolescents,
gender

One of the main concepts investigated in the field of positive psychology is
subjective well-being. Subjective well-being, which is also popularly known as
“happiness” encompasses both affective and cognitive evaluations of an individual’s
life (Diener, 2000). Subjective well-being consists of a cognitive component, known as
life satisfaction, and an affective component, which covers pleasant and unpleasant
emotions (Diener & Suh, 1997). Individuals with high subjective well-being possess
more positive feelings and thoughts about their lives. Individuals with high
subjective well-being at the affective level have less frequent experiences of such
unpleasant emotions as anxiety, depression, and anger. However, individuals with
high subjective well-being at the cognitive level evaluate their own lives more
positively in the areas of their occupation, marriage, etc. (Myers & Diener, 1995). Life
satisfaction, also known as perceived quality of life (Huebner, Suldo, Smith, &
McKnight, 2004), is defined as the self-cognitive evaluation of an individual's own
quality of life (Myers & Diener, 1995).

Unpleasant emotions are regarded as part of the affective component of
subjective well-being and are considered an indicator of low subjective well-being.
Unpleasant emotions are explained within the concept of “irrational beliefs” from the
perspective of the Rational-Emotive Behavior Therapy (REBT). According to the
REBT (one of the cognitive behavioral therapies), the causes of such psychological
disturbances as anxiety, anger, depression, guilt, and inefficiency are not rooted in
the experienced events of an individual, but they are rather the irrational beliefs that
an individual holds related to events (Ellis, 1973). Ellis (1979), the pioneer of the
REBT, categorizes irrational beliefs leading to self-defeating unpleasant emotions into
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three groups: (1) “I absolutely must be competent and successful and must earn
others” respect and approval,” (2) “People must always treat me with kindness,
respect, and honesty,” and (3) “The circumstances that I am in should be comfortable,
non-problematic, and easy.” This classification reflects one’s irrational beliefs about
oneself, others, and surrounding conditions. These irrational beliefs are usually
expressed in terms of absolute musts, commands, or demands, and if people hold
rigid beliefs, they are likely to experience emotional disturbances (Ellis, 1979). Beliefs
that are not expressed as demands but as preferences are accepted to be rational and
lead to more adaptive levels of emotionality and appropriate behavior (Bernard,
Ellis, & Terjesen, 2006).

In literature, numerous studies investigated the relationship between irrational
beliefs and unpleasant emotions such as anxiety, depression, and anger, which form
the affective component of subjective well-being; however, few studies addressed the
relationship between life satisfaction in the cognitive component of subjective well-
being and irrational beliefs. In addition, a limited number of existing research studies
(e.g., Bernard, 1998; Ciarrochi, 2004; Froh et al., 2007; Matel, 1992; Snell & Hawkins,
1985; Wicker, Richardson, & Lambert, 1985) focused on adults. The same is true for
research on life satisfaction. Studies on life satisfaction tend to focus on aspects
associated with adult life such as marriage, jobs, and senility (Greenspoon &
Saklofske, 1998), but studies on the life satisfaction of children and adolescents are
limited (Gilman, Huebner, & Laughlin, 2000). However, irrational beliefs that
negatively affect an individual’s evaluation of his own life are mostly established
during childhood and adolescence. The majority of irrational beliefs arise during
childhood when rational and logical thinking capacity is very limited (Bernard,
1984). Due to lack of knowledge and experience, school-age children are more likely
to draw wrong conclusions and make erroneous estimations of real situations than
adults are (Bernard & Joyce, 1991). In addition, adolescence is a period during which
the irrational thoughts that developed in childhood are perpetuated, and new beliefs
accompanied by adolescent egocentrism are established (Bernard, 1984).

The early adolescence period covers the initial years of transition to adolescence
from childhood (approximately ages 11-14), and it is a period during which
undesirable feelings such as anxiety, shyness, guilt, depression, and anger are felt
and are accompanied by the physical and hormonal changes experienced during
puberty (Vernon, 1999). In this period, adolescents may feel anxiety and stress due to
such issues as their physical appearance, popularity, rejection in peer groups, peer
pressure, or growing independence from adults (Stone & Bradley, 1994). Some
studies indicate that life satisfaction decreases (Chang, Chang, Stewart, & Au, 2003)
and trait anxiety increases (Byrne, 2000) in the early years of adolescence. Toward the
end of early adolescence, anger increases (Roeser & Eccles, 1998), and school and
family satisfaction decreases (Huebner, Valois, Paxton, & Drane, 2005). Similarly,
irrational beliefs have been found to be higher in early adolescence than in late
adolescence (Marcotte, 1996). Given these results, early adolescents may face
challenges to experiencing positive feelings and evaluating their lives in a more
positive way.
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Early adolescence is a period when puberty changes occur and gender differences
emerge (Glenn, 1999). Some research findings indicate that girls in the early ages of
adolescence experience more depression (Marcotte, 1996), anxiety (Byrne, 2000), and
stress-causing events than boys and need more peer support than boys do (Liu,
2002). The self-esteem and anger levels of boys are higher than for girls (Roeser &
Eccles, 1998). On the other hand, in some of the studies on early adolescents’ life
satisfaction, significant differences have been found in favor of girls regarding school
satisfaction (Huebner et al., 2005; Nickerson & Nagle, 2004) and friend satisfaction
(Huebner et al., 2005). However, according to some research, there are no gender
differences between satisfaction with family, school, friends, living environment, and
self (Huebner et al.,, 1998) and overall life satisfaction (Fogle, Huebner, & Laughlin,
2002; Huebner, Laughlin, Ash, & Gilman, 1998; Seligson, Huebner, & Valois, 2003).
These results indicate that the effect of gender on such variables as anxiety,
depression, stress, and anger (that constitute the affective component of subjective
well-being in early adolescents) is more prominent than on life satisfaction, which
forms the cognitive component of subjective well-being. On the other hand, some
findings show that irrational beliefs do not vary by gender during early adolescence
(Civitci, 2006; Hooper & Layne 1983; Lee, Hallberg, & Haase, 1979; Liu, 2002;
Marcotte, 1996). As aforementioned, according to the REBT, irrational beliefs lead to
unhealthy feelings such as anxiety, anger, and depression, which form the affective
component of subjective well-being. Therefore, investigating the relationships
between life satisfaction and irrational beliefs based on gender may contribute to
understanding the role of gender on the affective and cognitive components of
subjective well-being in early adolescents.

In the present study, the relationships between total irrational beliefs; the demand
for success, the demand for respect, and the demand for comfort; and overall life
satisfaction and life satisfaction in the domains of friend, school, living environment,
family, and self were studied among Turkish early adolescents. In addition, the
power of irrational beliefs in predicting life satisfaction of male and female students
in the various domains was investigated.

Method
Participants

The participants included 304 students (156 boys and 148 girls) from one private
and two public junior high schools in Denizli, a mid-sized city in western Turkey.
Participants ranged in age from 11 to 15 years (M= 12.78, SD= 0.93), and the majority
of the participants’ ages (94%) ranged from 12 to 14 years old. The data of
individuals’ socio-economic statuses (SES) were not collected; however, considering
the schools’ type (public and private) and the school districts, the students were
estimated to come from predominantly middle and upper SES families.

Measures

Multidimensional life satisfaction. Adolescents’ life satisfaction was measured
through the Turkish version of the Multidimensional Students” Life Satisfaction Scale
(MSLSS), which measures both overall life satisfaction and satisfaction with specific
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life domains (friends, school, living environment, family, and self). The original
version of the MSLSS was developed by Huebner (1994) and consisted of 40 items.
The psychometric properties of the MSLSS were reported to be valid and reliable for
children and adolescents in previous research studies (Gilman et al., 2000; Huebner,
1994; Huebner et al., 1998). The MSLSS was adapted to Turkish by Civitci (2007). The
MSLSS-Turkish version contains 36 items with a loading of .34 or higher. Each item is
rated on a four-point Likert scale (never; sometimes; often; and almost always), and a
high score shows a high degree of life satisfaction. Life satisfaction in all domains
correlates significantly with depression (r range= .30 to .59, p< .01) for concurrent
validity. Test-retest coefficients for the MSLSS subscales and total scale ranged from
.70 to .86. The alpha coefficients for the subscales ranged from .70 to .85 (total score=
.87) (Civitci, 2007). The obtained internal consistency reliability for friends, school,
living environment, family, self, and total scores were .81, .78, .74, .74, .67, and .88,
respectively, in this study.

Irrational beliefs. Adolescents’ irrational beliefs were measured using the Irrational
Beliefs Scale for Adolescents (IBSA). The IBSA, developed by Civitci (2006), is a self-
report scale for early adolescents designed to assess irrational beliefs. The instrument
was designed to assess Ellis’s three, core, irrational beliefs. The IBSA consists of 21
items in Turkish, and each item is rated on a 5-point Likert scale from strongly
disagree (1) to strongly agree (5); in which, high scores indicate higher irrationality. The
IBSA includes three subscales that reflect Ellis’s conceptualization of irrationality
(especially the three, core, irrational beliefs): (a) a demand for success, which focuses
on the belief that one should be successful and thoroughly competent, (b) a demand
for comfort, which involves the idea that life must be comfortable, easy, and positive,
and (c) a demand for respect, which consists of the belief that others must be kind
and considerate. The IBSA’s factor items had loadings of at least .40 for construct
validity. The IBSA total and subscales significantly correlated with the Children’s
Depression Inventory (CDI) and the Test Anxiety Inventory (TAI). The three-week
test-retest reliability for the total score was .82, and the reliability scores for the
subscales ranged from .67 to .84. The alpha coefficient for the total score was .71, and
coefficients for the subscales ranged from .57 to .62 (Civitci, 2006). Internal
consistency reliabilities estimated in the present sample for demand for success,
demand for comfort, demand for respect, and total score were .71, .72, .59, and .71,
respectively.

Procedures

Permission to collect data was obtained from the local education authorities.
Scales were applied (in one-course hour) on the students from one class randomly
selected from each grade. Scales were applied by the final-year students attending
the psychological counseling and guidance department. Students were informed
about anonymity, privacy, and confidentiality. Demographic information was
obtained through selected demographic questions (i.e., gender, age, and grade),
which were completed as part of the instruments. The instruments took
approximately 40 minutes to complete. All students who volunteered to participate
in the study gave their consent.
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Results

As Table 1 illustrates, bivariate correlations indicate a negative relationship
between Total Irrational Beliefs and all life satisfaction domains, except for Self
Satisfaction for the total sample. The Demand for Comfort negatively correlates with
all life satisfaction domains for the total sample. The correlations indicate that the
Demand for Success correlates significantly with only Family Satisfaction for the total
sample. The Demand for Respect was also related significantly with only Self
Satisfaction for the total sample.

Table 1

Intercorrelations of All Variables for Total Sample

1 2 3 4 5 6 7 8 9
1. Overall life satisfaction -
2. Friends satisfaction .83%* -
3. School satisfaction 1 475 -

4. Environment satisfaction ~ .85**  .66**  .48** -

5. Family satisfaction 80**  53**  54xx  5g** -

6. Self satisfaction 74%% B4r 3% 59 45 -

7. Total irrational beliefs S20%% - 22% 4% 5% Q77 01 -

8. Demand for success .06 -.03 .06 .03 2% 06 71% -

9. Demand for respect .08 .01 .03 .06 .03 .19**  50** .08 -
10. Demand for comfort -A7F -36%F -B1MF J34% 47 17 69 A1 21

*p <005 **p<001

To explore more specific effects of the IBSA dimensions (the demand for success,
the demand for respect, and the demand for comfort) on life satisfaction, hierarchical
regressions were conducted, using each of the subscales of the MSLSS as predictor
variables. Gender and age were statistically controlled for their possible influence on
the hierarchical regression analysis. As shown in Table 2, when gender and age were
controlled, all regression models were significant. The subscales of the IBSA
significantly explained 26% of the variance in Overall Life Satisfaction for the total
sample. The Demand for Success and the Demand for Respect contributed
significantly to the variance in adolescents’ total life satisfaction as did the Demand
for Comfort in a negative direction. The subscales of IBSA predicted 14% of the
variance in Friends Satisfaction, and an examination of the beta weights indicates
that only the Demand for Comfort made a significant contribution. Thirty percent of
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the variance in School Satisfaction was predicted by the regression model with the
Demand for Success, the Demand for Respect, and the Demand for Comfort making
significant contributions. The subscales of the IBSA explained 13% of the variance in
Living Environment Satisfaction, and an examination of the beta weights indicates
that the Demand for Respect and the Demand for Comfort made a significant
contribution. Twenty-seven percent of the variance in Family Satisfaction was
explained by the model, and all subscales of the IBSA contributed significantly. The
regression model predicted only 9% of the variance in Self Satisfaction, and beta
weights indicate that the Demand for Respect and the Demand for Comfort
significantly contributed to the variance.

Table 2

Summary of Hierarchical Regression Analysis for Effects of Irrational Beliefs on Satisfaction
Domains

Variables Total Sample
B t R2 F
Overall life satisfaction
Block 1
Gender -.10 -1.65 o1 216
Age -.08 -1.38
Block 2
Demand for success .10 2.05*%
Demand for respect 17 3.36** .26 21.31%**
Demand for comfort -51 -9.87%**
Friends satisfaction
Block 1
Gender =11 -1.93 o1 188
Age .00 .01
Block 2
Demand for success .01 27 14 0.9p%+*
Demand for respect .09 1.60
Demand for comfort -37 -6.72%%*
School satisfaction
Block 1
Gender =11 -1.97* 03 480+
Age -14 -2.53*
Block 2
Demand for success .10 2.10%
Demand for respect 12 2.43* .30 25.46***

Demand for comfort -53 -10.62***
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Table 2
(Continued)
p t R2 F
Environment satisfaction
Block 1
Gender -.07 -1.16 o1 76
Age -.03 -51
Block 2
Demand for success .06 1.09
Demand for respect 13 2.38* 13 9.20%**
Demand for comfort -36 -6.54%**
Family satisfaction
Block 1
Gender -.05 -90 2 981
Age -13 -2.25%
Block 2
Demand for success 16 3.18**
Demand for respect 12 2.27% 27 21.49%**
Demand for comfort -50 -9.73%%*
Self satisfaction
Block 1
Gender -.03 -50 o1 15
Age -01 -25
Block 2
Demand for success .07 1.25
Demand for respect 23 4.17%* .09 5.62%**
Demand for comfort =22 -3.89%**

*p<0.05, ** p< 0.01, *** p< 0.001

In this study, gender differences were examined through separate hierarchical
regressions for girls and boys. As shown in Table 3, when age was controlled, all
regression models were significant for both girls and boys. The subscales of the IBSA
significantly contributed to the variance in total score and subscales of the MSLSS for
girls. The beta weights indicate that only the Demand for Comfort significantly
contributed to the variance in all domains of life satisfaction for girls. The subscales
of the IBSA significantly contributed to the variance in the total score and subscales
of the MSLSS for boys. The beta weights indicate that the Demand for Respect was
significantly predicted by all domains of life satisfaction for boys. The Demand for
Success significantly contributed to the variance in Overall Life Satisfaction, Family
Satisfaction, and Self Satisfaction for boys. The Demand for Comfort was a significant
predictor of Overall Life Satisfaction, Friends Satisfaction, School Satisfaction, Living
Environment Satisfaction, and Family Satisfaction in a negative direction for boys.
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Table 3

Summary of Hierarchical Regression Amalysis for Effects of IBSA Subscales on Life
Satisfaction Domains by Gender

Variables Girl Boy
B t R? F B t R? F
Overall life satisfaction
Block 1
Age -13 -1.62 .02 2.63 -.02 -28 .01 .08
Block 2
Demand for success .04 .60 .16 2.20%
Demand for respect .08 117 40 2371 30 398 .21 9.86™*
Demand for comfort  -.64  -9.42%** -38  -5.13%*
Friends satisfaction
Block 1
Age -10 -1.15 .01 1.32 .086 1,07 01 114
Block 2
Demand for success .03 46 -.01 -.01
Demand for respect  -.02 -21 26 12757 20 2.49* 10 3.99%*
Demand for comfort  -50  -6.70*** -26 -3.23%*
School satisfaction
Block 1
Age -17 -2.09* .03 4.35*% -12 -1.44 01  2.06
Block 2
Demand for success .09 1.29 12 1.60
Demand for respect .08 1.13 37 2118 19 256 .23 11.38%*
Demand for comfort  -.60  -8.70*** -46  -6.31%**
Environment satisfac.
Block 1
Age -15 -1.84 .02 3.39 .09 1.10 01 1.20
Block 2
Demand for success .00 -.01 12 1.55
Demand for respect .07 94 22 10.05%* 21 270+ 12 5.01**
Demand for comfort  -46  -5.96*** -28 357
Family satisfaction
Block 1
Age -.09 -1.14 .01 1.29 -17 -2.13* 03  451*
Block 2
Demand for success 13 1.94 18 2.37%
Demand for respect .07 97 36 2044 19 2.53* 20 9.66**

Demand for comfort  -60  -8.68*** -39 524
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Table 3
(Continued)
Girl Boy
p t R? F p t R F
Self satisfaction
Block 1
Age -.03 -30 .01 .09 -01 -.05 .00 .01
Block 2
Demand for success =12 -1.55 25 3.33**
Demand for respect 13 1.54 A4 578%* 37 5007 .20 9.15%*
Demand for comfort -36  -4.49%* =11 -1.40
* p<0.05, ** p<0.01, *** p<0.001
Discussion

In this study, significant negative relationships were obtained, though at a low
level, between total irrational beliefs and life satisfaction domains (except for self-
satisfaction) in the total sample. These findings are consistent with other studies
reporting a negative relationship between overall life satisfaction and irrational
beliefs in adults (Bernard, 1998; Ciarrochi, 2004; Froh et al., 2007, Matel, 1992).
Ciarrocchi (2004) found in his study on university students that the relationships
between irrational beliefs and such unpleasant emotions as depression, anxiety,
stress, and hopelessness, which form the affective element of subjective well-being,
were relatively higher compared to the relationships with life satisfaction that
constitutes the cognitive element of subjective well-being. Similar findings were
reported in a study carried out by Bernard (1998). In this research, correlations
between irrational beliefs and overall life satisfaction were relatively lower than
those found between irrational beliefs and anxiety, anger (Bernard & Cronan, 1999),
and depression (Burnett, 1995; Liu, 2002; Marcotte, Marcotte, & Bouffard, 2002) in
children and adolescents. It can be inferred from these results that, just as in adults,
irrational beliefs in children and adolescents are more strongly related to such
affective variables as anxiety, anger, and depression than life satisfaction. Therefore,
it can be stated that these findings are consistent with previous studies (Bernard,
1998; Ciarrochi, 2004) and conceptual views of the REBT, which proposes that
irrational beliefs lead to such unhealthy feelings as anxiety, anger, and depression.

In the total sample, significant negative relationships at a moderate level were
observed between the demand for comfort and all domains of life satisfaction.
Similarly, both in the total sample and in girls and boys, the strongest predictor of life
satisfaction domains (except for self satisfaction in boys) was the demand for
comfort. These results are consistent with a study (Bernard, 1998) that showed the
relationship between the need for comfort as one of the domains of irrational beliefs
and life satisfaction. Early adolescence is considered to be a rather challenging period
with regard to irrational beliefs (Marcotte, 1996), life satisfaction (Chang et al., 2003),
and trait anxiety (Byrne, 2000). A study conducted on Turkish early adolescents
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(Sayil, Ucanok, & Giire, 2002) revealed that adolescents tend to expect understanding
and tolerance at a very high degree from all adults, especially from their parents and
teachers. In the early adolescence period, the developmental difficulties encountered
by early adolescents who may experience anxiety and stress pertaining to such issues
as their physical appearance, relationships with peers, peer pressure, and
independence from adults (Stone & Bradley, 1994) may have exacerbated their
demand for comfort, pertaining to the thought that “I must always have an easy life
free of problems.” In adolescence, student expectations for tolerance and
understanding from adults are high. Adolescents, who continue to experience
developmental difficulties unique to early adolescence, may be more negative in this
period when evaluating their lives as they think that their expectations for
independence are not sufficiently met.

In this study, the demand for success positively correlated with only family
satisfaction in the total sample. The regression coefficients obtained from the total
sample indicate that the demand for success positively predicts both overall life
satisfaction and school and family domains. Studies that show significant negative
relationships between life satisfaction and the need for success in university students
(Bernard, 1998) and those that indicate a significant relationship between depression
and the demand for success among Turkish early adolescents (Civitci, 2006) are not
consistent with the findings of the present study. An interpretation of this result may
be that in the early adolescence period when efforts to gain independence and
identity begin, the demand for success may not have started to play a negative role
on adolescents’ evaluation of their lives. Some studies (Blasi & Milton, 1991; Roeser &
Eccles, 1998) show that self-esteem in the early years of adolescence is lower
compared to the following years. The demand for success may act as a motivating
power among early adolescents in displaying their self-sufficiency. Based on research
studies showing the importance of parental social support (Suldo & Huebner, 2004),
parental warmth (Chang et al., 2003), relationships with parents (Huebner, Gilman, &
Laughlin, 1999; Leung & Zhang, 2000), and attachment to parents (Huebner et al.,
1999; Leung & Zhang, 2000) in early adolescents’ life satisfaction, early adolescents
use the demand for success in their relationships with their parents to gain more
acceptance of and satisfaction from them by “proving” their sufficiency. In the
present study, the demand for success positively predicted school satisfaction. In a
study on adolescents by Stoeber and Rambow (2006), it was seen that as efforts for
perfectionism increased, hope of success, motivation in school, and grades also
increased. In light of these two studies, the demand for success may play a positive
role in increasing academic success at school and motivation, and therefore, it may
facilitate school satisfaction.

Regression results showed that the demand for success did not significantly
predict any dimension of life satisfaction in girls; however, surprisingly, it positively
predicted overall life satisfaction, family satisfaction, and self satisfaction in boys.
The findings of this study can be explained by the value that males are ascribed in
the Turkish culture. In a study by Kagitcibasi and Ataca (2005), the utilitarian/
economic value attributed to children by the family has decreased, and the



102 | Asim Civitci

psychological value has increased in the last 30 years in Turkey. However,
traditionally, utilitarian/economic expectations from boys continue to exist. In some
studies carried out on Turkish youth, it was found that the roles related to success,
status, and self-confidence are mostly ascribed to boys (Kisag, 1999) and that boys
had a more positive perception of themselves with respect to athletic, academic, and
employment sufficiency (Sahin & Giiveng, 1996). Because the utilitarian/economic
expectations of boys are higher than those of girls in the Turkish culture, this
expectation can be a factor in the higher tendency of boys to be sufficient and
successful. The demand for success in boys may also help boys gain more acceptance
or approval in their cultural environment and, thus, make it easier for boys to
perceive their lives more positively.

In this study, a significant correlation was not found between the demand for
respect and life satisfaction domains (except for self-satisfaction) in the total sample.
Nevertheless, a positive relationship was found between the demand for respect and
self satisfaction. Regression results also showed that the demand for respect
positively predicted overall life satisfaction and the four other domains except for
friend satisfaction. According to REBT, a person who believes that he or she must be
treated with kindness, honesty, and thoughtfulness and who thinks that the situation
is dreadful and unbearable when they are not treated as such experiences feelings of
rage, hate, hostility, etc. (Ellis, 1979). Therefore, as the demand for respect (which
may lead to such unhealthy feelings as hatred and hostility) increases, life satisfaction
in adolescents would be expected to decrease. The result obtained in the present
study is not consistent with the conceptual view of the REBT. While a study carried
out on university students (Bernard, 1998) has shown that the demand for fairness
(which has a similar conceptual content to the demand for respect) has a relationship
with trait anger and anger expression at a moderate level, a study conducted on
adolescents (Bernard & Cronan, 1999) has shown that the relationship between the
demand for fairness and trait anger is relatively low. The lower level for the
relationship between the demand for honesty and trait anger in adolescents seems to
indicate, from the perspective of the REBT, that the demand for respect in this period
does not lead to anger that causes a decrease in life satisfaction. This situation may be
explained by the importance that early adolescents place on the relationships with
persons from whom they demand respect (parents, peers, teachers, etc.). Numerous
studies (Chang et al., 2003; Huebner et al., 1998; Huebner et al., 1999; Leung & Zhang,
2000; Nickerson & Nagle, 2004; Suldo & Huebner, 2004) indicate that the life
satisfaction of early adolescents increases as their positive relationships increase with
their parents and peers. Because of the importance of positive relationships with their
parents and peers on life satisfaction in early adolescents, the demand for respect
may not yet have a negative impact on their relationships and, therefore, on their life
satisfaction. However, more studies examining the demand for respect, anger, and
life satisfaction are needed to conduct a more in-depth evaluation of the way in
which the demand for respect positively predicts life satisfaction in early adolescents.

According to the regression values, the demand for respect positively predicts
total life satisfaction and overall life satisfaction domains in boys, whereas it does not
significantly predict any domain of life satisfaction in girls. This could in part be due
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to the gender roles of the mainstream Turkish culture. The dominant, assertive,
independent, and strong personality roles are more often attributed to males in
Turkish culture (Ozkan & Lajunen, 2005). Thus, males’ expectations from other
individuals to treat them kindly, thoughtfully, and respectfully may be accepted as
culturally “normal.” A study conducted on Turkish early adolescents (Sayil et al.,
2002) showed that boys have lower expectations of understanding, attention, and
tolerance from adults than do girls. Therefore, that boys” demand for respect is met in
the cultural environment may be a factor in the increase of their life satisfaction.

In conclusion, this study shows that total irrational beliefs and the demand for
comfort have a negative relationship with life satisfaction domains in Turkish early
adolescents and that the demand for respect and the demand for success surprisingly
have a positive relationship with some life satisfaction domains. Since the findings of
this study are based on correlation and regression values, it is difficult to establish a
causal relationship. For this reason, further studies should investigate relationships
between irrational beliefs and life satisfaction together with familial and cultural
factors and demographic variables. In this way, the reasons for the increase in life
satisfaction (in domains such as school and family) as the demand for respect and the
demand for success increase can be understood better. Furthermore, longitudinal
research may be conducted to examine the changes in the relationship between
irrational beliefs and life satisfaction from early adolescence to late adolescence.

In the literature, the number of studies investigating the relationship between
irrational beliefs and life satisfaction is limited, which constrained the interpretation
of the findings related to certain variables (e.g., the demand for success and the
demand for respect). In new studies on the relationship between irrational beliefs
and life satisfaction, unhealthy emotions such as anxiety, anger, and depression,
which are rooted in irrational beliefs (according to the REBT), should be included as
mediator variables. In this way, the relationship between the REBT’s theoretical
views and life satisfaction of adolescents may be examined more closely.

The present study is of importance since it shows that irrational beliefs generally
play a negative role on early adolescents” perceptions of their lives. Therefore, school
counselors should implement activities (such as rational emotive education) at school
to help students to recognize their irrational beliefs and to replace them with rational
beliefs. In this way, they can enable students to perceive their lives more positively.

A number of limitations of this study should be noted. First, the study was based
on adolescents in three schools in Turkey. The present results cannot be generalized
beyond the homogeneous sample included in the study. Further studies on
adolescents from different national and cultural backgrounds are necessary to
determine the generalizability of the findings. The data collected in this study were
obtained through self-report measures, which may be influenced by social
desirability.
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[k Ergenlikte Mantikdis1 Inanglar ve Yasam Doyumu
Arasmdaki Tliskiler

(Ozet)

Problem Durumu: Konusma dilinde “mutluluk” olarak adlandirilan 6znel
iyi olus, bireyin kendi yasamina iliskin hem duyussal hem de bilissel
degerlendirmelerini icermektedir. Oznel iyi olus, olumlu ve olumsuz
duygular1 iceren duyussal unsur ile yasam doyumu olarak bilinen bilissel
unsurdan olusmaktadir. Algilanan yasam kalitesi olarak da adlandirilan
yasam doyumu bireyin kendi yasam Xkalitesini bilissel degerlendirmesi
olarak tanimlanmaktadir. Oznel iyi olusun duyussal unsurunda yer alan ve
6znel iyi olusun diistik oldugunun gostergesi sayilan olumsuz duygular,
Akilc1 Duygusal Davranis Terapisi (ADDT) perspektifinden mantikdis:
inanglar kavrami ile acgiklanmaktadir. Bilissel davramisci yaklasimlardan
birisi olan ADDT'ye gore bireydeki kaygi, ofke, depresyon, sucluluk,
yetersizlik vb. duygularin ve psikolojik rahatsizliklarin nedeni yasadigi
olaylar degil, olaylara iliskin sahip oldugu mantikdisi inanglardir.
Literattirde 6znel iyi olusun duyussal unsurunda yer alan kaygs,
depresyon, dfke gibi olumsuz duygular ile mantikdis1 inanglar arasindaki
iliski pek ¢ok arastirmada incelenmesine ragmen, 6znel iyi olusun bilissel
unsurunu olusturan yasam doyumu ile mantikdisi inanglar arasindaki
iliskiyi ele alan arastirmalarin oldukca az oldugu gortilmektedir. Varolan
smirli  sayidaki arastrmalarmn  da  yetiskinler tizerinde yapildig1
gozlenmektedir. Pubertal degisimlerin yasandigi ilk ergenlik donemi,
ergenlerin olumlu duygular yasamalari ve kendi yasamlarini olumlu
degerlendirmeleri acisindan genellikle daha dezavantajli bir evre olarak
degerlendirilmektedir. Literatiirde son yillarda ilk ergenlikte yasam
doyumu ile psikolojik sagligm olumlu ve olumsuz gostergelerini yansitan
degiskenler (6rnegin, benlik saygisi, kaygi, depresyon vb.) arasmdaki
iligkileri inceleyen arastirmalarda goreceli bir artis oldugu gozlenirken, bu
doénemde yasam doyumu ile mantikdis: inanglar1 inceleyen bir calismaya
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rastlanmamuistir. Tlk ergenlikte 6znel iyi olusun bilissel yontinii olusturan
yasam doyumu ile bilissel bir yap1 olarak psikolojik sorunlara yol acabilen
mantikdist inanglar arasindaki iligkilerin ortaya konulmasi 6nemlidir.
Ctinkt, yetiskinlerde mantikdis1 inanglar ile yasam doyumu arasinda
bulunan iliskiler, cocukluk ve ergenlikte olusan mantikdis1 inanglarin ileri
ki yillarda da bireyin yasaminda olumsuz bir rol oynadigi bigiminde
degerlendirilebilir. Ayrica, ergenligin ilk yillarinda okul, aile, arkadas gibi
alanlarda “mutsuzluga” yol acabilen mantikdisi ya da islevsel olmayan
inanglarin belirlenmesi, bilissel-davranis¢i yaklasima dayalt daha etkili
miidahale ya da egitim programlarinin hazirlanmasmma da katk
saglayabilecektir.

Aragtirmamn  Amacr: Bu ¢alismanin amaci, ilk ergenlik donemindeki
ogrencilerin mantikdis1 inanglar1 (basari talebi, saygt talebi, rahatlik talebi)
ile yasam doyumu boyutlar1 (genel, arkadas, okul, yasanilan cevre, aile ve
benlik) arasindaki iliskileri incelemektir. Ayrica, mantikdis1 inanglarin kiz
ve erkek ergenlerin farkli alanlardaki yasam doyumlarini yordama gticti de
arastirilmastir.

Aragtirmamn Yéntemi: Arastirma grubunu Denizli Il merkezinde bulunan
ti¢ ilkdgretim okulunun 6., 7. ve 8. smiflarinda 6grenim goren 304 dgrenci
(148 kaz ve 156 erkek) olusturmustur. Ogrenciler 11-15 yaslar1 arasindadir
ve %9411 12-14 yas grubundadir. Veriler, Cokboyutlu Ogrenci Yagam
Doyumu QOlgegi ve Ergenler Icin Mantikdist Inanclar Olgegi kullanilarak
elde edilmistir. Verilerin analizinde hiyerarsik ¢oklu regresyon analizi ve
Pearson korelasyon katsayist ve kullanilmistir. Olgme araglari, resmi
izinlerin almmasindan sonra okullarda yaklasik bir ders saatinde
uygulanmustir.

Aragtirmamn  Bulgular: Bu calismada, tim grupta toplam mantikdist
inanglar ile yasam doyumu boyutlar1 arasinda (benlik doyumu harig),
diisiik diizeyde olmakla birlikte anlamh negatif iliskiler elde edilmistir.
Tum grupta rahatlik talebi ile yasam doyumunun tiim boyutlar1 arasinda
genellikle orta diizeyde anlamli negatif iliskiler gozlenmistir. Yine, gerek
tum grupta gerekse kizlarda ve erkeklerde yasam doyumu boyutlarmin
(erkeklerde benlik doyumu harig) en giiclii yordayicist rahatlik talebidir.
Tum grupta basar1 talebi ile aile doyumu disindaki yasam doyumu
boyutlar1 arasinda anlamli bir iliski gozlenmemis; basari talebi ve aile
doyumu arasindaki anlamli iliski pozitif yonde bulunmustur. Tim gruptan
elde edilen regresyon katsayilar1 ise, basar1 talebinin hem genel yasam
doyumunu, hem de okul ve aile boyutlarn1 pozitif yonde yordadigin
gostermektedir. Basar1 talebi kizlarda yasam doyumunun higbir boyutunu
anlaml1 olarak yordamamus; erkeklerde ise beklentilerin aksine, genel
yasam doyumu, aile doyumu ve benlik doyumunu pozitif yonde
yordamistir. Arastirmanin bir diger bulgusuna gore, tim grupta saygi
talebi ile yasam doyumu boyutlar1 arasinda (benlik doyumu harig) anlamh
korelasyon elde edilmemis; sayg: talebi ve benlik doyumu arasinda ise
pozitif iligki bulunmustur. Regresyon sonuglar1 da, sayg: talebinin genel
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yasam doyumunu ve arkadas doyumu disindaki diger dort boyutu pozitif
yonde yordadigim gostermistir. Saygl talebi erkeklerde genel yasam
doyumunu ve tiim yasam doyumu boyutlarini anlamh olarak pozitif
yonde yordarken; kizlarda yasam doyumunun hicbir boyutunu anlamh
olarak yordamamustir.

Sonuglar ve Oneriler: Bu aragtirma, ilk ergenlikte toplam mantikdist inanglar
ve rahatlik talebini yansitan mantikdist inanglarin genellikle yasam
doyumu boyutlari ile negatif yonde iliskili oldugunu; sayg: talebi ve basari
talebini yansitan mantikdist inanglarin ise beklentilerin aksine bazi yasam
doyumu boyutlar1 ile pozitif yonde iliskili oldugunu gostermektedir.
Literatiirde ergenlerdeki mantikdis1 inanglar ile yasam doyumu arasindaki
iliskiyi inceleyen arastirmalarin oldukc¢a az olmasi, bu calismada bazi
degiskenlerle (basar1 talebi, saygi talebi gibi) ilgili bulgularin
yorumlanmasinda bir smirhilik olusturmustur. Mantikdist inanglar ve
yasam doyumu iligkisini ele alacak yeni arastirmalarda, ADDT’ye gore
mantikdist inanglardan kaynaklanan kaygi, 6fke, depresyon gibi saglikli
olmayan olumsuz duygular da degisken olarak yer almalidir. Boylece,
ADDT'nin kuramsal gortisleri ile ergenlerin yasam doyumlar: arasindaki
baginti daha iyi anlasilabilir. Bu arastrma Tiirk 6grenciler tizerinde
gerceklestirildigi icin, 6zellikle cinsiyete iliskin bulgular: kiiltiirel etmenler
1s181nda yorumlanmistir. Ergenlerdeki yasam doyumu ve mantikdist inang
iliskisinde cinsiyet ve diger demografik degiskenlerin etkisinin farkh
kilttirlerde nasil isledigini daha iyi anlayabilmek icin, benzer arastirmalar
kilttirler arasinda karsilastirmali olarak yapilabilir. Ayrica, mantikdis
inanglar ve yasam doyumu iliskisinin ¢ocukluktan ilk ergenlige ve ilk
ergenlikten son ergenlige geciste nasil bir degisim gosterdigini incelemek
i¢in boylamsal arastirmalar da gerceklestirilebilir.

Anahtar Sézciikler: Mantikdisi inanglar, yasam doyumu, ilk ergenlik,
cinsiyet



