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Ozet

Cumhuriyetin kurulusundan bu yana tilkemizde egitim sistemimizi gelistirmek icin ¢abalar siirmektedir.
En son uygulamaya konulan gelisim hareketlerinden birisi Milli EGitim Bakanlidi ve Yiksekogretim
Kurulu'nun Dinya Bankasi igbirligiyie hayata gecirilen Milli Egitimi Geligtirme Projesi (MEGP) dir.
Projenin bir pargasi olarak egitim alaninda yurtdist lisans Ostl egitim bursuyta bursiyer égrencilerin
coju A.B.D' ye gdnderilmistir. Bu aragtirmamin amaci Amerikan lisans Gstli egitim programlannin
Amerika'da 6grenim goren ve Torkiye'de Odretim Uyesi olarak gbrev yapan bursiyerler zerindeki
etkisini ve MEGP’nin bir pargasi olan bursiyerlik programinin etkililigini Turk 6gretmen yetigtirme
programi agisindan incelemektir. Arastirmaya 11 lisans {stl egitimlerini Amerika’da tamamiamisg
dgretim {iyesi agik-uglu anket sorulanni cevaplayarak katlmistir. Aragtirmada niteliksel veri analizi
kullanilmistir. Arastirma sonuglarina gére daha 6nce ediniimis mesleki deneyimier, egitim felsefesi, ve
mesleki bilgi profesyonel gelisimin destekleyicileridir. Ote yandan ekonomik sartlar, editimsel arag
gerec eksikligi, dgretmen adaylannin aligkanliklan, pratik ve yardimiagma eksiklikleri, ve egitim
programlar profesyonel geligsimi engellemektedir. Amerika’ da lisans Ustil egitim bu aragtirmaya
katilan oOgretim Uyelerinin profesyonel gelisimlerine oldukga fayda sadlamasina ragmen, bu
kazamimlar MEGP’ nin amaglanini gergeklestirmek igin yeterli gériimemektedir. Arastirmaya katilan
&gretim Gyelerinin de belirttidi gibi, 6gretmen egitim programiarinin kalitesini artirmak igin Tarkiye,
egitim arag gere¢ ve finanssal yetersizliklerden kaynaklanan sorunlan g¢tzmek, Universitelere ve
dgretim goreviiterine  Turkiye'nin degisik bolgelerinin ve Ggrencilerin ihtiyaglarina uygun olarak kendi
programiarini analiz etmek, elestirmek ve gelistirmek igin daha genig kapsamii ¢zerklik ve sorumluluk
vermek durumundadir. (Akademik Dizayn Dergisi, 2008;2(1):1-8}.

Abstract

There have been struggles to improve the educational system of the Republic of Turkey. For this aim,
Ministry of National Education and the Higher Education Council (HEC) have collaborated to make
renovations and reforms in teacher education. One of these reform movements is the National
Education Development Project (NEDP) conducted in collaboration with World Bank. As a part of
NEDP, majority of the Turkish graduate students has been sent to the USA to pursue graduate
degrees in order to contribute Turkish teacher education programs. In this study, the researcher fried
to analyze the strengths and weaknesses of studying abroad in terms of professionalization of teacher.
The eleven faculty members who were participated in the. NEDP and completed their graduate
program in the USA answered the open-ended questionnaire for this study. By interpreting these
faculty members’ experiences regarding their graduate education and current position, the results of
the study was discussed. (Journal of Academic Design, 2008;2(1).1-9).

introduction :

Education has a special place in today's both
developed and developing countries to prepare
citizens with knowledge and skills so that their
citizens can live in a democracy, satisfy their
lives and cope with the demands of a rapidly
changing global society that require lifelong
learning [8]. The declaration of the new Republic
in 1923, Turkey has paid special attention to
education with the goals of finding a place in the
modern and democratic ‘world, increasing
intellectual, social and economic growth in the
society, and being able to answer adequately the

educational needs of the Turkish people dealing
with the rapid changes in the world.

To reach these aims, a number of innovations
and reforms have been performed in Turkey fo
improve education [23; 35]. The recent important
project, The National Education Development
Project, has been underfaken to increase
professional growth in teaching, specifically at
elementary and secondary level, since1990 [23;
29; 35]. The National Education Development
Project (NEDP) was constructed by the Higher
Education Council (HEC) and Ministry of
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National Education {MONE) in coliabaration with
the World Bank. The major aim of NEDP is o
restructure  pre-service  teacher  education
programs offered by THE: colleges of education
in Turkish universities. The project includes
redesigning curricula  with more methods
METHODOLOGY courses and field experiences,
improving the conditions of colleges’ educations,
and increasing collaberation between
educational faculties and schools [24]. in addition,
the major part of the project is fellowship training
programs abroad to strengthen teacher
educators who are gualified to make educational
research, to teach effectively pre-service
students, and reconstruct the contemporary
knowledge in the Twkish culture at colleges of
education [24].The effectiveness of a reform

movement necessarily requires a deep
understanding of its purpose, analyzing,
criticizing, and evaluating weaknesses and

strengths of the reform as a whole that guides
the accomplishing of its ideal aim. Unfortunately,
there is no relevant research and empirical
evidence to show the effectiveness of NEDP for
teacher education in Turkey. As a result, in this
study the researcher tfried to analyze the
strengths and weaknesses of studying in the
American teacher education programs as a part
of the project by interpreting the experiences of
faculty members in teacher education.
Specifically, the researcher tried to understand
how Turkish teacher educators with degrees
from American graduate schools make sense of
American Teacher Education programs; which
capabilities they improved; why these capabilities
are important as a profession; how they can
apply these capabilities in Turkish teacher
educational programs: and what further need to
do for Turkish teacher education to fulfill the aim
of this reform.

“Theoretical Framawork

Since seventeenth century, professionalism has
gained speciai atlention in modern societies
because of development of new industries,
technology, and new disciplines, which required
special knowledge and skills. Although
professionalism has been discussed by many
scholars, there is no clear description of it [17:.26;
33]. According to Popkewitz [26], “the concept of
professionalism is a socially constructed word
which changes in relationship to social conditions
in which people used it" (p. 2). Although there is
no consensus related to description of
professionalism, many scholars accept the same
basic elements of professionatization.

The one of the critical elements for
professionalism is knowledge base for
professionalization [7; 16; 26; 30]. According to
Shulman [30], teaching profession requires three

kinds of knowledge base which are content area
knowledge, general pedagogical knowledge, and
content pedagogical knowledge. The most
important  sources of knowledge base are
scholarly literature, practice in education, and
research on curriculum and instruction, schooling
and tearning process [30].

The second common accepted element in
professicnalization is service. Service is related
to improve well being, safety, happiness, and
good life conditions for clients [16; 31; 33]. The
quality of service in teaching profession require
service responsibiliies of educators including
seeking to improve not only their teaching, their
profession, and their students abilities to learn,
but also collaborating all community to find out
and answer educational needs of society [16; 33].
Professional ethic is also another important part
of professionalization. Ethic in  teaching
profession is related to justice, caring,
respeonsibility, truthfulness, and commitment to
the students and profession [18; 28],

In addition, autonomy is an inevitable element for
professionalization. Professional autonomy in
teaching is related to having responsibitities for
their profession and the development of their
profession. Autonomy is also related to decision-
making related fo curriculum, educational
materials, and educational programs, and
standards [16; 26; 28], Of course academic or
professionai freedom in educational research
and educational decisions, and professional
collaboration are inevitable scurces to improve
professional autonomy in teaching. In addition,
autonomy in teaching profession is related to
judge their professions as teaching practitioners.

Professions also have distinctive culture. The
members of any profession share and behave
the norms, values, symbols of their profession
{186]. In addition, in professional development
process, they can change these cultural values
depended on changes and the new needs of
societies and their profession.

Although these critical elements are inevitable for
any profession, the contents of these elements in
teaching culture are open io discussion. As
mentioned above, industriai, technological, and
scientific developments in the worlds have also
affected teaching profession. The responsibilities,
reguirements, skills and knowledge base of
teaching profession have changed based on the
demands of new information era. Both scholarly
discussions and educational research show that
traditional view of feaching profession under the
effect of positivist ideology does not answer the
educational needs of societies. Scientific
uncerainty, increasing importance of cultural
diversity, and complexity dominate today's social
world [11]. As a result, certainty, prediction and
control  (autonomy) in traditional teaching
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profession should displace uncertainty,
collaboration, flexibility, and skepticism [11; 28]
In addition, there is an intense need to have
some kinds of skills in teaching profession such
as creative, and criticai thinking, and problem
solving skills. Furthermore, teachers have to be
reflective practitioners fo cope with complexity,
and uncertainty in education. Today's teaching
profession can be summarized by Hargreaves's
(1994) world;

“Atl its core, the new professionalism involves a
moment away from the teacher's traditional
professional authority and autonomy towards
new forms of relationships with colleagues, with
students and with parents. These relationships
are becoming closer as well as more intense and
collaborative, involving more explicit negotiation
of roles and responsibilities” [cited in 11, pp. 22].

Methods

Participants

For this study, 44 Turkish teacher educaters
were invited, and the eleven of them willingly
accepted to participate in this study. All
participants completed their graduate program in
the USA as fellowship students who were
sponsored by Turkish government, and now they
are feaching in the colleges of education
throughout Turkey. Except a faculty with ait and
science bachelor degree, all participants had a
bachelor degree from colieges of education in
Turkey. Before pursuing their graduate program
in the USA, of the 11 teacher educators, seven
had teaching experiences with a mean of two
years and seven months in different Turkish
public schools; four began their graduste
program in
experience. Their ages range from 28 o 45 with
a mean of 35. Six participants are male, and five
of them are female. Table 1 shows some
demographics of the participants.

Data Collection and Data Analysis

In this study, qualitative data analysis was used
to understand the case, which is based on
weaknesses and strengthens of fellowship
graduate teacher education program in the USA

in terms of Turkish faculty members’ experiences.

The data collection instrument was a
guestionnaire. The questionnaire consisted of
two parts. The first part of it incorporated
participant's demographics. The second part of
questionnaire included open-ended questions
about faculty members’ experiences related to
their graduate educations and current positions
in teacher education.

The researcher sent e-mail to each faculty in
order to invite to the sfudy with attached
information sheet, which notified confidentiality
and the purpose of the study, and the research

the USA without any teaching

guestions. Because of iack of participation, same
procedure repeated two times.

Data were collecied from the guestionnaire. With
the questionnaire, the researcher firies 1o
understand different aspects of Turkish faculty
members' graduate education, their capabilities
they improved in the USA; how they are
implementing these capabilities to their current
positions; and which obstacles restrict their
efficiency to the profession.

Since two Turkish faculty members answered the
guestionnaire in  Turkish, the researcher
translated  their answers into  English.
Transcriptions were also made by a Turkish
graduate student. Two transcriptions were
compared and discussed, and the last
transcriptions were decided by two Turkish
graduate studenis.

in an initial daia sort, words, phrases, sentences,
paragraphs, and sections of transcripts were —
open-coded. Code notes containing a list of
conceptual categories, their properties, and
dimensions were recorded. Using basically
professional teacher approach, the records was
interpreted, and summarized.

Results and Discussion

The data anaiyses were organized around two
major categeries, that is, teachers’ professional
development and obstacles for developments.
Tabie 2 presenis the major categories related
themes emerged from the data.

Previous Experiences of the Teacher Educafors
As mentioned above, the existing background of
many faculties is one of the biggest problems for
professional teacher education in Turkey. With
lack of knowledge about pedagogy, they have
failed first to relate theory to practice, and
construct the relevant research related to
education [2; 21, 34]. As Dewey [13] stresses
that “theory and practice do not grow together
out of and into the teacher's personal
experiences” (p.15), with both lack of knowledge
and practical skills in educational principles and
theories, these faculty educate pre-service
teachers like scientists instead of teacher [2; 34].
One facuity participating in this study poinied that:
American teacher educators, most of them, hold
student-centered educational beliefs (depended
on theoretical and conceptual framework) and try
to practice those beliefs and Turkish teacher
educators, again most of them, hold more
student-centered beliefs but can not practice
those beliefs effectively due to the large class
sizes at the college level.

It is obvious that although large class size will
affect the performance. .in teaching profession,
we cannot explain the gap between theory and
practice with just physical facilities in Turkey. In
other words, the knowledge itself will not lead the
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negotiation of this knowledge that requires the
knowledge and practice related to the meaning in
negotiation of this knowledge [27].

In opposed to the exisling faculty in the colleges
of education in Turkey, the demographics of the
teacher educators in this study show that most of
participants had somewhat experiences in
teacher education, and schooling. In fact, this
result can not be generalized; however, before
their graduate education abroad, the participants’
background regarding teaching and learning may
possibly seem the important contributor to their
professional development in teacher education.
A faculty briefly expressed and summarized this
deficiency as:

To be a betier teacher educator, one should
have teaching experiences in the field where
hisfher student would be teaching. Since | had
feaching experience before getiing my graduate
degrees, | know the problems teachers face, and
| know what kind of solutions would be logical. |
know from my chservations that some feacher
educator who do not have teaching experience
(fet say in elementary education) offer solution
which cannot be implemented in reality. They
don't realize that theory and practice are
completely different.

Educational Philosophy

Professional teacher educators are responsible
for following, creating, testing, elaborating,
refuting, transforming, and reconstituting the
bodies of knowledge that let them develop moral
understanding of their practice [31]. This mission
of profession of teaching in the USA let the
professionais build the knowledge over the years,
and conflict belween practical experiences
shifting the educational practices from
behavicrist approach to constructivist approach
for professional teacher education [9; 14; 27; 36].
The main assumption of constructivist
approaches s that individuals construct the
meaaning of the world, and they are in central of
education process, while the main assumption of
behaviorist or traditional approach is that
knowledge is transferred to learners’ mind by
teachers. Teachers' practices and their reflection
on educational processes are affected by which
approaches they hold.

Although there is a struggle to apply
constructivist approaches in Turkish educational
system, lack of understanding of underlying
philosophical meaning of this approach among
teachers and faculty may be the main difficulty fo
teacher professionalization. A faculty expressed
the differences between the United States and
Turkey in terms of philosophy, theory and
practice interaction of professional teacher
educators as that:

The biggest difference between American and
TFurkish teacher education is the philosophy. In
Turkey still behaviorist theories are dominant in
teacher education. Without changing the
philosophy, many teaching methods and
strategies which are incompatible with the
current theory, are being taught in teacher
education classes. One cannot expect a teaching
method or strategy to be successful without
understanding the philosophy behind it.

Knowledge Base

As mentioned before, the one of the critical
elements in any profession is knowledge base
[10; 18; 31]. “A profession has a clearly defined
body of knowledge and skills that is held in
common by practitioners in the field and not
generally possessed by the lay public” [10, p.
195). In this study, the faculty members had a
chance to improve their professional knowledge
by taking courses in three areas: major (mostly
related to general pedagogy), minor (related to
content pedagogical knowledge), and electives
(related to different issues in education, and
educational research process). They expressed
the usefulness of these courses as that;

The most important courses were teaching
courses (in mathematic education) because as a
teacher educator, | am teaching such classes.
But, the other groups of courses are also as
importanf as the t{eaching ones because |
conduct research studies and also teach
graduate classes. These courses help me io
make decisions in my career.

Math Education (minor area) related courses, are
most useful, because, in Turkey, this is field not
mature enough. Those courses helped me o
contribute significantly to preservice teacher
development in my institution.

in  addition, teacher educators’ personal
characteristics and awareness of  their
responsibility to be social and moral role models
are of course a very important requirement for
implementing contemporary education. The
participants also expressed that most of
instructors in their graduate education modeied
with  their practices, collaborations and
interaction with graduate students. One of the
participants expressed,

t should admit | gained some inquiry skills during
that process such as reaching to and use of
knowledge, searching and finding the related
sources, and reporting those findings. These
skills in particular were not provided through my
undergraduate education. Some of these skills |
am currenily using in my courses are ¢reating an
intmate and motivation oriented discussion
environments; project and group based
assignments without test evaluation. In addition
to these, | believe that instructors should be
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exemplary during the process and through
practices as a model. Those practices which |
give importance are heiping students find related
sources of knowledge, if required providing them,
getting students involved during assessment
process, giving freedom them to chose inguiry
topics relevant fo their interest, making aware of
students what and why they are learning.

The wisdom of practice as a critical element of a
profession is a way to construct the knowledge
and to develop the refiective rationalization for
the profession [10; 13; 31]. The approaches
taken in education process by teachers and
teacher educators should reflect itself in action.
For example, behaviorist approach leads mostly
rote-learning,  memorizing,  dictating  and
manipulating strategies in classroom, while the
aim of caonstructivist approaches is to help
students develop their habits of mind, and to
liberate the students’ minds, this philosophical
understanding mostly leads to reflection of one's
thoughts and actions, inquiry, discussions, and
interaction oriented teaching strategies, as well
as more humanization process in education
[13;15].

tn Turkey, as a result of continuity of traditional
teaching culture, students including preservice
teachers have practiced mostly behaviorist
strategies in their education [3; 5]. However, as
Hopkins [18] emphasized that studying abroad
provides active learning, this study shows that
with the courses they took, classroom activities
in which they engaged, and instructor-graduate
students’ relationship in the ciassroom in the
USA, faculty members actively learned,
understcod and practiced with constructivist
approaches. Thus, they strengthened their
research, reflection, learning and teaching skills.
In addition, they are currently trying to apply
somewhat this approach in their courses. Some
of participants explained that;

First of all and the most importantly, In the USA, |
developed an appreciation of the importance of
an understanding of children’s thinking in
teaching. With this understanding, | improved my
capability to develop meaningful representations
of mathematical concepts. As a teacher educator,
one needs to understand the needs of histher
students, be aware of the curriculum and the
current philosophy of the education in her/his
country.

I am insisting on creating effective discussion
environment in my classes. 1 am assigning group
projects instead of exams, so that my students
can develop their collaboration and searching
skills. [ believe this kind of assignments help
students express themselves.

| believe | am now trying to be more careful
about enabling preservice teachers to reflect on
their experiences, develop relevant instructional

and research projects, and be critical of what
they read.

On the other hand, although the faculty members
in this study had a chance to practice with
contemporary approaches in their classroom
activities as graduate students, many of the
participants did not have experiences for related
to their roles in their graduate education as future
educators. These early practices with guidance
of a faculty, and collaboration in building
knowledge base will help graduate students to
improve their reflective skills required for their
profession. Some faculty members explained the
deprivation of this experience as the most
important missing part of their graduate program:
| did not teach in the US, thus | did not improve
any teaching capabilities. | did this in my courses
in Turkey. But, reading the latest literature in
science education in the US helped me
designing course content which is relevant to
today's trend in science education. | included
latest methodologies of science teaching,
learning theories, and assessment techniques in
my methods courses.

There s another (in addition fo improve
knowledge base) aim of sending students for
graduate study abroad. This is research-based
experience. In this respect, | did not think my
education (in the USA) was supporiive. | took
research methods courses both quaniitative and
qualitative, but | could not get any research
experience in a team on science education
research, other than my own thesis study. This is
a major missing part in graduate program.
Graduate students, especially Ph.D. students,
should be included in research studies with more
experienced team leaders and this should be a
tradition of the program.

American teacher education made me more
aware of the qualities that a science teacher has.
| read constructivist science teaching and recent
science literature there, but | thought about them
maore when | started to give science education
courses in Turkey... | now realize that my
doctoral program was in the air and | tried fo
anchor my theoretical knowledge with my
teaching practice on my own in Turkey.
Obstacles in the Professionalization of Teacher
Education in Turkey

As it can be seen in our discussion, studying in
the USA provides opportunities for the faculty to
engage in the contemporary education in
teaching profession. However, to construct
contemporary teaching profession in Turkey, it is
important to describe immediately and solve the
problems in colleges of education. The facuities’
current experiences in this study show that the
problems  originating from the students,
curriculum, finance, and supplies in education
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-colleges of Turkey were the basic obstacles to
enhance the quality of education.

As a consequence of shortage of faculty and
economic limitations, many faculties have to
teach many hours [see 34]. Because of this, as
the two faculties indicated, finance was deemed
the one of the main problems in Turkey for
teacher educators to both practice effectively
constructivist approach and to set relevant
research in education and for general education
to provide supplies.

I should be lecturing much less courses so |
could be the best. But | have hardly enough time
for anything.... | want to have research to better
understand, for example, why students keep
blaming the others for failure, but have limited
economic resources and no time.

We have some problems coming from the past.
We do not have enough sources for education.
We have big young generation and [ could not
educate them because of financial problems.
Another problem is to reach relevant resources
for rapidly evolving information such as
professional  journals, documents, books,
required materials, and technology that restrict
teacher educators and students to construction
and development of knowledge, research,
learning, and teaching. Folfowing current thinking
in their disciplines should be an important part of
the teachers' responsibilites. The faculties
stressed these problems as that:

Resources are not sc easy to reach at any time
fike in the US. Therefore, research applications
are not easy here,

For both assessing the students and improving
students’ research abilities, we are trying to
create a research-based learning environment.
However it has not been productive, because
library sources and computing and technology
options are very limited. We have such
infrastructure problems which should be solved.
fn addition, lack of educational supplies would
help the continuity of traditional education. For
example, research support that using
appropriately educational resources such as
instruction technologies and library resources,
and constructivist approaches help move the
concept of learning heyond the rote
memeorization of facts and procedures toward
tearning as a process of knowledge creation, and
students develop superior intellectual curiosity,
creativity, leadership skills, more objectivity, and
to become more aware of world events [22].
Furthermore, as a faculty stressed, crowded
classroom was another negative factor to

effectively implement constructivist approach in
Turkey:

| try to apply some of teaching strategies in U.S,
in my method courses. For example, | require
science

student-centered

students  apply

teaching via hands on science activities. But,
there are challenges. One challenge is class size
(between 50-85 students). Thus applying
student-centered science teaching is very difficult.
| overcome this problem by assigning team of
student teachers in the classroom. This is not
ideal, but helps.

Another faculty summarized that:

| try to apply everything | learned in my graduate
study, but the conditions in Turkey are not the
same as in the USA. Especially, the crowded
classrooms, heavy teaching loads, lack of
appropriate manipulative and technology are the
reasons. In addition, students are resistant to
change. But | still fry to teach my classes in a
student centered, problem based manner,

In this study, the facuity members also stressed
that habits of traditional education pre-service
teachers have was the one of the biggest
obstacles to apply contemporary education in
Turkey:

My students do not know how to do internat and
library search. They are accused to have the
knowledge given by the instructor. Somewhat
they are right since we do not have a very good
library and many computer labs. in out faculty we
have just two computer labs and those are used
for the course purposes.

it was not easy to apply what | learmed in the
USA to my courses. Students were_resistant to
change because they did not want to give up
their old habits. They were used to be told
everything. My courses are problem-based and
there are no clear cut answers to how to teach
mathematics. They were looking for to be told:
this is the way fo teach. Despite this resistance
by students, | try to have them to experience the
ways of teaching mathematics so that they can
apply to their teaching.

Ancther important problem of teacher education
in Turkey is to create intensive experiences for
preservice teachers to improve their intellectual
and professional growth, and  support
collaboration between faculties of education and
schools [6]. The several participants emphasized
these issues: '

We cannot provide experience in natural
ctassroom setting in real elementary classrooms
(in Turkey), aithough there are practice courses
in teacher education program. The schools are
not open to new initiatives from the university
students. The school teacher prefers preservice
teacher sit and watch in their classes rather than
taking a more active role in teaching science.

To my knowledge, (in the USA), preservice
teachers are provided with many opportunities in
the program to enter the school settings and
having experiences. There was one faculty
member which supervises preservice teachers in
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the school. This was his major duty. Practice
courses in our teacher educalion program da not
do that much ideal. The students are placed in
school and make observations. We ca not
supervise them actively in the schools.

[ observed that there is very good cooperation
between American colleges of education, and
schools in order to provide practical opportunities
to preservice teachers. Butf, | think that this
cooperation is not so strong and effective in
Turkey.

The centralized educational system of Turkey
could be interpreted as another obstacle to apply
constructivist approach in teacher education
although there is no consensus on it.  Several
faculty members emphasized the centralized
educational system in Turkey as that:

The Turkish education system is highly
centralized. In 80 many cases you do things thai
you don't believe in but you have to do it
because you are required to do so. Cf course,
this affects your motivation.

Here in Turkey, there is one program which is
applied to every student. The students took the
same courses in the program with the same
students (in the same section). The importance
of this difference comes from finding different
paths to the same end according to students’
needs and interests.

In Turkey, educational system is centralized.
YOK (Higher Education Councit) designates all
courses of educational faculties. In the USA,
there is no such centralization in education. To
me, there may be both positive and negative
sides of two systems. Without centralization,
colleges of education are given more flexibility to
designate, improve and change their programs
regarding their needs. On the other hand,
ceniralization, especially in developing cities in
Turkey, can help new colleges of education to
reach the standards, and to increase guality of
education.

Teacher education in Turkey is centralized. Most
of decisions (the coursewark, the confent of
courses, the philosophy, etc.) are being dictated

by the Higher Education Council (YOK).
Centralization in Turkey has plusses and
minuses. For the time being under current

circumstances, | believe that centralization has
more positive sides than negatives.
Centralizaiion establishes some sort of balance
between the recently established universities and
developed universities in Turkey.

Centralization in educational system of Turkey
needs {o be discussed further, but as Dewey [12]
warned the Turkey government in 1924, Turkey
needs unity in education, but any centralized
system could be a danger for real unity.
“Complexity and variation rather than uniformity
between and among structures, organizational
arrangements, program  types, institutional
categories, and preparation paths or routes are
the rule rather than the expectation in teacher
education” [9, p.6)

Conclusion

According to the results of this study, Turkish
faculty members had a chance to experience
with constructivist - approach, gained broad
professional knowledge from first hand about
innovative and contemporary theories,
philosophies, and psychologies, and improved
their research and technological capahilities in
the USA, although they had lack of practice in
teaching and research process. However, the
capabilities of these facullies with American
education are not enough to accomplish the aim
of NEDP. As the teacher educators in this study
expressed, to increase quality of ieacher
education programs, Turkey must immediately
solve the probiems coming from the lack of
resources, and educational supplies, give more
autonomy, and responsibility to universities, and
teacher educators to analyze, criticize, and
develop their own curriculum relevant to different
needs of different part of the localities and
students. Besides, relevant research in
education are necessary processes to close the
wide gap between thought and action, theory
and practice, the academy and the everyday
world. As Loughran and Berry [25] said, “Without
formalizing research on teaching, without
illustrating the evidence that informs approach fo
practice, without pushing the boundaries of
knowledge of teaching and learning about
teaching, change is not likely to enacted beyond
the individual” (p.2).
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Table 1. Demographics of Participants

Experience Experience as
Part. Age Gender Bachelor Degree Graduate Degree as a teacher  a faculty
1 45 male Edu. Admistration Cur. and Teaching 5 years 5 years
Cur. Studies &
2 35 male Mathematic Edu. Math. Edu. 1 year 4 years
Edu. Policy &
3 34 female  leadership Educational Adm. ne 5 years
4 33 male Technical Edu. Math, Edu. 9 years 4 years
Cur. Std. &
5 35 female  Biology Edu. Science Edu. ne 3 years
6 32 female  Psychology Educational Psy. no 2 years
Cur. Std.&
7 35 female  Chemistry Edu. Science Ed. no 5 years
Edu.Measurement&  Ed. Policy &
8 38 male Evaluation l.eadership 3 years 2 years
Cur. Std.&
9 28 male Geograpy Edu. Earlychildhood Edu 8 months 6 months
Edu. Measurement&  Edu. Measurement&
10 34 male Evaluation. Evaluation 5 years 5 months
Elementary Math.
11 35 female  Mathematic Edu. Edu 6 years 5 years
Table 2. Professional devefopment and obstacles in teaching
Professionalization in Teaching
Development Obstacles
Previous Experience Finance

literature

Lack of educational supplies
Preservice teachers’ habits (beliefs)
Lack of practice and collaboration
Curriculum (centralized system)

Educational philosophy
Knowledge Base
Educational Courses with scholarly

Mode! by instructors

Practice  (classroom  activities,

research, teaching)
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