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Abstract 

The aim of the current study is to investigate the effects of 7th grade Science and Technology class 
“Human and Environment” Unit, prepared according to problem based learning method, on the 
students’ environmental awareness and retention of information. The research design is based on 
pretest posttest control grouped semi-experimental model. The experimental group was taught with 
problem based learning method and the control group was taught with the method, activities and 
applications in the Science and Technology learning program. The research procedure took place in 
a middle school in Denizli with 42 7th graders over a period of six weeks and four lessons a week in 
2013-2014 academic year second semester. Before the procedure the Elementary School Students’ 
Environmental Attitude Scale was administered as pretest, after the procedure as posttest and two 
months after the procedure was over as retention test. The findings of the current research 
concluded that teaching the “Human and Environment” Unit with problem based method in 7th 
grade developed the environmental attitude of students and it increased the retention of information.  

Key Words: Problem Based Learning Method, Environmental awareness, Environmental 
Education, Science Education 

 

INTRODUCTION 

Living beings are in constant interaction with other animate and inanimate beings within the 
environment they live in. As part of living beings within this interaction, humans have sometimes 
destroyed the environment and other times caused pollution. As a result, environmental issues 
started to build up. It was gone unnoticed until the human life was threatened.  While environmental 
issues were a concern of people affected by the problems at first, these problems grew to global 
lengths (Bozkurt and Koray, 2002). Thus, environmental issues have been argued and solutions to 
these issues have been seeked in international conferences. Environmental issues were first 
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addressed by the Massachusetts (USA) Public Health Committee in 1869 and a decleration was 
issued. The decleration stated that every human being needed clean air, water, and land and they 
should not be polluted. The same decleration also stated that these are common values for all 
humans, not just a select few and nobody even unwittingly could pollute these sources (Gündüz, 
2004). When the international conferences arranged in the name of seeking collaborative solutions 
to preserve the environmental values  and decision taken are examined it is confirmed that one of 
the most important components to a sustainable nature and preserve natural sources is to establish 
environmental education  (Yüksek, 2010). Environmental edication was mentioned in 1972 in the 
United Nations Human and Environment Conference for the first time and gained an international 
qualification.  In our country, Turkey Environmental Education and Teaching National 
Environmental Strategy and Application Seminar was held by UNESCO and Prime Ministary 
Undersecreteriat of Environment in 1990. In this seminar, environmental education was defined as: 
"Forming environment sensitive behavior, maintaining cultural, historical, and natural values and 
insuring active participation in resolving issues by developing environmental awareness in students" 
(Özoğlu, 1993). Although, at the beginning, environmental education appeared to teach students 
about the environment, it included raising students as volunteer participants among its objectives in 
time (Buhan, 2006). The general goals and how to apply environmental education were presented in 
the Tblisi Decleration. In the Tblisi Decleration, the main goals of environmental education were 
established as skill, awareness, attitude, knowledge and participation (Ünal and Dımışkı, 1999). The 
main purpose of the environmental education is to ensure raising individuals who have knowledge, 
skill and values that will ensure them to be able to display responsible behavior toward environment 
protection (Ulutaş, 2013).  

As understood from all the information provided above, an environmental education that will 
prevent environmental issues, change today’s humans’ views and reconstruct their values and 
attitudes on the environment is crucial. One of the most important methods ensuring the active 
participation of students and that can positively structure their environmental attitudes and 
awareness is problem based learning (PBL). While PBL method generates solutions on how 
students may handle everyday environmental issues they may face, it also provides students to 
realize the importance of the environment for the human kind by constructing positive 
environmental attitude and awareness. PBL method was first used by Howard Borrows in medical 
education in the 60's in McMaster University, Canada. Today, it is used in various fields (Şenocak 
and Taşkesenligil, 2005). In our country, PBL method was first used in Dokuz Eylül University 
Faculty of Medicine in 1997 (Akınoğlu and Tandoğan, 2007). PBL method is a learning approach 
that helps students realize their learning needs, perform group study, gain problem solving skill, and 
help them understand the lesson in depth as a whole  (Cantürk, 2006). The PBL method is based on 
the philosophy of students learning by researching like scientists. In order for this to happen, 
students need to try to solve a problem like a researcher does. In PBL method, the teacher writes 
scenarios with problem cases (Boran and Aslaner, 2008). Students obtain new information by using 
their former knowledge and doing research. Students form various alternatives to resolve the 
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problems in the scenarios with the information they obtained (Treaguest and Peterson, 1998). The 
problems in the PBL method serve as the student activities, the stimulant of the teacher and the 
focus of the learning process (Chin and Chia, 2004). The most important characteristics of the 
problem scenario is that there is not one right answer, it is unstructured and complex, it is difficult 
to solve with a simple formula, it can change directions in the light of new information surfacing 
(Torp and Sage, 1998). The basic concepts and information needed to be learned according to the 
educational attainments in educational programs should be able to be learned during the process of 
resolving the problem in the scenario (Karamustafaoğlu and Yaman, 2006). The steps of PBL 
method are as follows (Walsh, 2005; Pelech, 2006); 

• Encountering the problem and defing the problem. 
• Making a list of what information we have and what we need to know. 
• Collecting acquired data and sharing it with the group. 
• Offer solutions depending on the findings of the research. 
• Defining learning topics. 
• Applying the information gathered to the problem and determining the best way to resolve 
the problem. 
• Briefing about resolving the problem. 

The duty and responsibilities in the PBL method are different compared to the traditional learning 
approach (İnel and Balım, 2010). In the PBL method the teacher does not directly intervene in the 
learning process; instead  s/he guides the students by giving responsibilities to students so that they 
can learn for themselves, s/he encourages them to think like scientists, s/he provides a collaborative 
active learning environment (Yenilmez and İşgüden, 2007; Karakuş, 2006). PBL method is a 
student centered method. While solving the problem, students work in a group, develop 
collaborative learning and problem solving skills, and they are encouraged to become autonomous 
lifelong learners (Demirel and Turan, 2010; Kaptan and Korkmaz, 2001; Murray-Harvey, Curtis, 
Cattley and Slee, 2005; Visshers-Pleijers et al., 2006; Hmelo-Silver, 2004). Moreover, with this 
method students gain communication and collaboration skills as well as develop their cognitive 
ability (Hamalainen, 2004; Sungur and Tekkaya, 2006). Thus, the PBL process does not only 
encourage students to take responsibility for their own learning but also serves to develop group 
work skills (Hughes and Lucas, 1997). PBL provides students to gain knowledge and skills 
necessary to solve the problems they face in their own lives as well as develop metacognitive and 
self-regulated learning (Dunlap, 2005; Yuzhi, 2003). PBL, increases students' interest and 
motivation in the class, as well as positively develop their creative thinking skills (Norman and 
Schmidt, 2000; Berkel and Schmidt, 2000; Yaman and Yalçın, 2005; Hmelo-Silver, 2004). When 
PBL is administered correctly, it can be accepted as an effective learning method. However, issues 
such as the students' insufficient cognitive levels, problems of the leader, not being able to prepare 
suitable scenarios and and not leading the sessions well, crowded classes, insufficient time may 
hinder PBL method from being administered effectively (Karamustafaoğlu and Yaman, 2006).  
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If PBL method is applied properly in environmental education, then positive development in 
individuals’ behavior will occur and environmental protection will take place (Ünal, 2011). When 
elementary school curriculum is examined it is established that the class dealing with environment 
most intensely is the Science and Technology class. In fact, among the objectives of the Science and 
Technology class, environment and environmental protection occupy quite an important place 
(Ministry of National Education (MNE), 2005; 2006). Within the scope of the Science and 
Technology class there is a chance of correcting or replacing the imperfect thoughts and perceptions 
toward the environment with the correct ideas. Thus, this is important in the name of raising 
volunteering participants to protect the environment. Based on the information above, in the current 
research the effect of PBL method on the students' awareness was tested in middle school 7th grade 
Science and Technology class. The sub-questions of the research are as follows:  

1. Is there a statistically significant difference in the Elementary School Students’ Environmental 
Attitude Scale pretest score means of students taught with the PBL method in the experimental 
group and the students taught with the method, activities and applications in the Science and 
Technology teaching program in the control group?   

2. Is there a statistically significant difference between the Elementary School Students’ 
Environmental Attitude Scale pretest and posttest score means of students taught with the PBL 
method in the experimental group? 

3. Is there a statistically significant difference between the Elementary School Students’ 
Environmental Attitude Scale pretest and posttest score means of students taught with the method, 
activities and applications in the Science and Technology teaching program in the control group?  

4. Is there a statistically significant difference in the Elementary School Students’ Environmental 
Attitude Scale posttest score means of students taught with the PBL method in the experimental 
group and the students taught with the method, activities and applications in the Science and 
Technology teaching program in the control group? 

5. Is there a statistically significant difference in the Elementary School Students’ Environmental 
Attitude Scale retention score means of students taught with the PBL method in the experimental 
group and the students taught with the method, activities and applications in the Science and 
Technology teaching program in the control group?  

METHOD 

In the current research, a pretest posttest control grouped semi experimental model was used to 
elicit the effect of PBL learning method on students' environmental awareness within the method, 
activity and applications in the Science and Technology class. The universe of the research is 
middle school 7th graders in Denizli in the 2013-2014 academic year. The sample of the research 



International Journal of Education and Research                                  Vol. 3 No. 5 May 2015 

 

279 

 

consisted of a total of 42 students; 22 of which were in the experimental group and 20 of which 
were in the control group.   

Data Collection 

In order to measure the students’ environmental awareness the “İlköğretim Öğrencileri Çevre 
Tutum Ölçeği (İÇTÖ)” Elementary School Students’ Environmental Attitude Scale (EEAS) 
developed by Gökçe, Kaya, Aktay and Özden (2007) was used. The scale consists of 34 items 
answered in a three-point Likert Scale. The Cronbach alpha of the scale was given as 0.87 when it 
was developed.   

The scale was administered to both the experimental and control groups before the procedure 
started. The “Human and Environment” unit was administered by the researcher using PBL method 
with the experimental group and using the method, activities and applications within the Science 
and Technology program with the control group. The PBL method scenarios were developed by the 
researcher and they were structured according to expert opinions. When the scenarios were prepared 
the level of the students was carefully taken into consideration. Before the procedure, information 
on how the "Human and Environment" unit will be studied by the PBL method and how the 
scenarios will be used were given to the experimental group. Students were divided to 4-5 people 
groups in the classroom. Then, the PBL scenarios were distributed to the students and students were 
asked to provide solutions to the problems in small groups. The students were asked to discuss the 
problems they were given and write down the solutions with the scenarios on the emplty papers 
they were provided. The students provided solutions to the scenarios by making use of lesson 
books, testing books, magazines and the Internet under the supervision of the researcher. The 
procedure lasted for six weeks, 4 hours a week. After the treatnment was over, the scale was 
administered as posttest to both the experimental and control groups in order to determine whether 
the subject matter's objectives were met and if they were met to what degree they were met. Finally, 
in order to determine the retention of the procedure and applications in both groups the scale was 
readministered two months after the procedure.  

Data Analysis 

The data collected from the pretest, posttest and retention of the scale were compared by the total 
score means of both groups. The data acquired were tested by Shapiro-Wilk test for normal 
distribution. The analysis indicated that all scale data had normal distribution (pretest p= 0,089, 
posttest p= 0,167, retention test p= 0,668). Thus, when comparing the pretest, posttest and retention 
test scores of the experimental and control groups independent samples    t-test, and comparing the 
scale results within the groups themselves paired samples t-test were administered. The hypotheses 
of the research were evaluated according to 0,05 level of significance. 
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FINDINGS 

In order to to answer the sub question: “Is there a statistically significant difference in the EEAS 
pretest score means of the students in the experimental group and the control group?” an 
independent samples t-test analysis was performed with the student scores. 

Table 1. Independent Samples t-Test Analysis Findings of EEAS Pretest Scores Comparison of the 
Experimental and Control Group 

Pretest N X  Ss Sd t p 

Control Group 20 1,42 0,17 
40 -1,66 0,11 

Experiment Group 22 1,51 0,17 

 

As can be seen in Table 1, the independent samples t-test results did not reveal any statistically 
significant differences between the EEAS pretest scores of the experimental and control group (t=-
1,66 and p>0,05). It could be said that the environmental attitute of both groups are quite similar 
depending on the findings. 

In order to to answer the sub question: “Is there a statistically significant difference between the 
EEAS pretest and posttest score means of the students in the experimental group?” a paired samples 
t-test analysis was performed with the student scores. 

Table 2. Paired Samples t-Test Analysis Findings of the Comparison of the EEAS Pretest Posttest 
Scores of the Experimental Group 

Tests N X   Ss Sd t p 

Pre-test 22 1,51 0,17 
21 -2,28 0,03 

Post-test 22 1,60 0.09 

 

As seen in Table 2, the paired samples t-test findings of the EEAS pretest and posttest scores' 
comparison of the students in the experimental group shows a statistically significant difference (t=-
2,28 and p<0,05). The findings indicate that environmental education done with PBL method may 
have a positive effect on increasing the students' environmetal attitude. 

In order to to answer the sub question: “Is there a statistically significant difference between the 
EEAS pretest and posttest score means of the students in the control group?” a paired samples t-test 
analysis was performed with the student scores. 
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Table 3. Paired Samples t-Test Analysis Findings of the Comparison of the EEAS Pretest Posttest 
Scores of the Control Group  

Tests N X  Ss Sd t p 

Pre-test 20 1,42 0,17 
19 -1,19 0,25 

Post-test 20 1,46 0,17 

 

As seen in Table 3, the paired samles t-test findings for the pretest-posttest of the control group 
scores were statistically insignificant (t=-1,19 and p>0,05). It can be concluded that the method, 
activities and applications in the Science and Technology learning program has no positive effect 
according to the pretest-posttest comparison of the control group’ score means.  

In order to to answer the sub question: “Is there a statistically significant difference in the EEAS 
posttest score means of the students in the experimental group and the control group?” an 
independent samples t-test analysis was performed with the student scores. 

Table 4. Independent Samples t-Test Analysis Findings of EEAS Posttest Scores Comparison of the 
Experimental and Control Group 

Posttest N X  Ss Sd t p 

Control Group 20 1,46 0,17 
40 -3,37 0,00 

Experiment Group 22 1,60 0,09 

 

As seen in Table 4, the independent samples t-test findings of the EEAS posttest scores comparison 
of the experimental and control groups are statistically significant (t=-3,37 and p<0,05). The 
analysis findings reveal that the environmental attitudes of the students in the experimental group 
are stronger compared to the students in the control group. The findings indicate that the procedure 
in the experimental group has a higher effect on environmental attitudes compared to methods used 
with the control group.  

In order to to answer the sub question: “Is there a statistically significant difference in the EEAS 
retention score means of the students in the experimental group and the control group?” an 
independent samples t-test analysis was performed with the student scores.  

Table 5. Independent Samples t-Test Analysis Findings of EEAS Retention Test Scores Comparison 
of the Experimental and Control Group 
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Retention test N X  Ss Sd t p 

Control Group 20 1,42 0,16 
40 -3,37 0,00 

Experiment Group 22 1,56 0,10 

 

The retention test administered to control and experimental groups independent samples t-test 
findings revealed a statistically significant difference (t=-3,37 and p<0,05)  between the groups as 
seen in Table 5.  The findings indicate that the experimental group students have higher 
environmental attitudes compared to the students in the control group. It is seen that the PBL 
method used in the experimental group has higher retention effect compared to the method, 
activities, and applications within the Science and Technology learning program used in the control 
group. However, both groups have weak environmental attitude after two months of the procedure.  

CONCLUSION and SUGGESTIONS 

The pretest scores mean of the experimental group was calculated as 1,51 and the pretest scores 
mean of the control group was calculated as 1,42. According to the findings there was no 
statististical significance between the environmental attitudes of either group before the research 
began (Table 1). This finding indicates that the environmental attitudes of both groups were almost 
equivalent before the research. Thus, this conclusion shows that the research would be conducted 
with two equivalent groups. This result is important in order to measure the PBL method’s effect on 
the students’ environmental attitudes. Moreover, when both groups’ general environmental attitudes 
were investigated it was determined that their environmental attitudes were weak.  

There was a statistical significance between the pretest (1,51) and posttest (1,60) environmental 
attitude scores of the experimental group (Table 2). According to the findings, the environmental 
education with the PBL method increased the environmental attitudes of the students positively. 
This finding concurs with previous studies (Kızılcık, 2012; Kuzey, 2013; Williams, Woodward, and 
Symons, 2010).  However, it is concluded that the experimental group’s environmental attitudes 
were still weak in general even after the procedure. When studies related to PBL method’s effect on 
environmental attitude are researched; Şenel’s (2010) study investigated the PBL method’s 
effectiveness in comparison with direct narration method on developing pre-service teachers’ 
environmental awareness. The research findings indicated a positive effect of PBL method on pre-
service teachers’ environmental awareness which is parallel to the findings and conclusions of the 
current research. İşeri Gökmen’s (2008) study revealed that the students in the PBL method group 
had stronger environmental attitudes in general and higher environmental solutions in general 
compared to the students in the traditional method group which is parallel to the findings and 
conclusions of the current research as well. Yet, another study that parallel to the findings and 
conclusions of the current research is the Alagöz (2009) study. Alagöz’s study included social 
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sciences pre-service teachers. The research compared PBL method to traditional method to reveal 
which method increased the students’ environmental awareness more. The findings concluded that 
the increase in higher academic achievements in resolving environmental issues was achieved more 
by the group that was taught with PBL method. Moreover, the findings also indicated that there was 
an increase in the problem solving skill in the group that was taught with PBL method.   

In the current research there was no statistical significance between the pretest (1,42) and posttest 
(1,46) environmental attitude scores of the control group (Table 3). According to the pretest and 
posttest score means of the control group the method, activities, and applications within the Science 
and Technology learning program only slightly increased the environmental attitudes of the control 
group student and this finding was statistically insignificant. The conclusion to draw from this 
finding is that the method, activities, and applications within the Science and Technology learning 
program are insufficient to increase students’ environmental attitudes. The control group’s 
environmental attitudes were weak in general after the procedure was over as well. 

There was a statistical significance between the posttest scores of the experimental group (1,60) and 
the posttest scores of the control group (1,46) (Tablo 4). These findings conclude that 
environmental education taught by PBL method is more effective in increasing students’ 
environmental attitudes compared to the Science and Technology learning program. This finding 
concurs with previous research (Gül and Yeşilyurt, 2011; Balgopal and Wallace, 2009; Özsevgeç 
and Artun, 2012; Artun 2013; Elbistanlı, 2012). However, it could be said that the environmental 
attitudes of both groups were weak after the procedure in the current study. 

There was a statistical significance between the retention test scores of the experimental group 
(1,56) and the retention test scores of the control group (1,42) (Table 5). When these findings are 
studied it is seen that the students in the experimental group have stronger environmenta attitudes 
compared to the control group students. Thus, the conclusion is that PBL method is more effective 
compared to the method, activities, and applications within the Science and Technology learning 
program. However, the environmental attitudes were still weak of both groups after two months of 
the procedure. 

All the findings of the current research show that there is a direct relation between environmental 
attitude and environmental education. It could be said that the environmental education an 
individual receives is important in order to resolve environmental issues, gaining awareness of 
environmental issues and increasing sensitivity. In order to resolve environmental issues, 
environmental education should raise environmental awareness and increase environmental 
attitudes in students. Only if these criteria are met, a livable world can be left for future generations. 
According to the findings of the current research, it could be concluded that environmental 
education taught by problem based learning method is an effective method in creating 
environmental awareness in students. 

 



ISSN: 2411-5681                                                                                                   www.ijern.com 
 

284 

 

REFERENCES 

Akınoğlu, O. ve Tandoğan Ö. (2007). The effects of problem-based active learning in science 

education on students’ academic achievement attitude and concept learning, eurisia journal 

of mathematics, science & technology education, 3(1), p.71-81. 

Alagöz, B. (2009). Sosyal bilgiler öğretmen adaylarında çevre bilincinin geliştirilmesinde probleme 

dayalı öğrenme yönteminin etkisi. Doktora tezi. Eğitim Bilimleri Enstitüsü, İlköğretim Ana 

Bilim Dalı, Sosyal Bilgiler Öğretmenliği Bilim Dalı, Gazi Üniversitesi, Ankara. 

Artun, H. (2013). Ortaokul öğrencilerinin çevre eğitimine yönelik problem çözme becerilerinin 

incelenmesi. Fen Eğitimi ve Araştırmaları Derneği Fen Bilimleri Öğretimi Dergisi,1(2), 35-

55. 

Balgopal, M. M. & Wallece, A. M. (2009). Decisions and dilemmas: Using writing to learn 

activities to increase ecological literacy. The Journal Of Environmental Education, 40(3), 

13–26. 

Berkel, H. J. M. V. and Schmidt, H. G. (2000). Motivation to commit oneself as a determinant of 

achievement in problem-based learning. Higher Education, 40(2), 231-242. 

Boran, A. ve Aslaner, R. (2008). Bilim ve sanat merkezlerinde matematik öğretiminde probleme 

dayalı öğrenme, İnönü Üniversitesi Eğitim Fakültesi Dergisi,  9(15), 15-32. 

Bozkurt, O. ve Koray, Ö. (2002). İlköğretim öğrencilerinin çevre eğitiminde sera etkisi ile ilgili 

kavram yanılgıları. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 23, 67-73. 

Buhan, B. (2006). Okul öncesinde görev yapan öğretmenlerin çevre bilinci ve bu okullardaki çevre 

eğitiminin araştırılması. Yüksek lisans tezi, Marmara Üniversitesi Eğitim Bilimleri 

Enstitüsü, İstanbul. 

Cantürk - Günhan, B. (2006). İlköğretim II. kademede matematik dersinde probleme dayalı 

öğrenmenin uygulanabilirliği üzerine bir araştırma. Doktora tezi, Dokuz Eylül Üniversitesi, 

Eğitim Bilimleri Enstitüsü, İzmir. 

Chin, C. and Chia, L.G. (2004), Problem - based learning: using students' questions to drive 

knowledge construction, Science Education, 88,(5), 707-727. 



International Journal of Education and Research                                  Vol. 3 No. 5 May 2015 

 

285 

 

Demirel, M. ve Arslan Turan, B. (2010). Probleme dayalı öğrenmenin başarıya, tutuma, biliş ötesi 

farkındalık ve güdü düzeyine etkisi. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 38, 55-

66. 

Dunlap, J. C. (2005). Problem-based learning and self-efficacy: how a capstone course 

preparesstudents for profession. Educational Technology Research and Development, 53(1). 

65-85. 

Elbistanlı, A. (2012). Probleme dayalı öğrenme yaklaşımının 11.sınıf öğrencilerinin kimyasal denge 

konusundaki başarı, tutum ve bilimsel süreç becerilerine etkisinin incelenmesi. 

Yayınlanmamış yüksek lisans tezi, Mustafa Kemal Üniversitesi, Sosyal Bilimler Enstitüsü, 

Hatay. 

Gökçe, N., Kaya, E., Aktay, S., ve Özden, M. (2007). İlköğretim öğrencilerinin çevreye yönelik 

tutumları. İlköğretim Online, 6(3). 452-468. 

Gül, Ş. ve Yeşilyurt, S. (2011). Yapılandırmacı öğrenme yaklaşımına dayalı bir ders yazılımının 

hazırlanması ve değerlendirilmesi. Çukurova Üniversitesi Eğitim Fakültesi Dergisi, 1(40), 

19–36. 

Gündüz, T. (2004). Çevre sorunları. (3 Baskı). Gazi Kitabevi, Ankara. 

Hamalainen, W. (2004). Problem-based learning of theoretical computer science. In Frontiers in 

Education, 2004. FIE 2004. 34th Annual (pp. S1H-1). IEEE. 

Hmelo-Silver, C. E. (2004). Problem-based learning: what and how do students learn?. Educational 

Psychology Review, 16(3), 235-266. 

Hughes, L. ve Lucas, J. (1997). An evaluation of problem based learning in the multiprofessional 

education curriculum for the health professions. Journal of Interprofessional Care, 11(1), 

77-88. 

İnel, D. ve Balım, A. G. (2010). Fen ve teknoloji öğretiminde probleme dayalı öğrenme yöntemi 

kullanımına ilişkin öğrenci görüşleri. Batı Anadolu Eğitim Bilimleri Dergisi,1(1),1-13. 

İşeri Gökmen, S. (2008). Probleme dayalı öğrenme modelinin, yerel ve genel çevresel problemler 

aracılığı ile, öğrencilerin çevresel tutumuna Etkisi. Yüksek lisans tezi, Eğitim Bilimleri 



ISSN: 2411-5681                                                                                                   www.ijern.com 
 

286 

 

Enstitüsü, İlköğretim Fen ve Matematik Alanları Eğitimi Bölümü, Orta Doğu Teknik 

Üniversitesi, Ankara. 

Kaptan, F. ve Korkmaz, H. (2001b). İlköğretimde fen bilgisi öğretimi (modül7). İlköğretimde etkili 

öğretme ve öğrenme öğretmen el kitabı. MEB Yayınları, Ankara. 

Karakuş, U. (2006).  Probleme dayalı öğrenme yaklaşımının sosyal bilgiler derslerinde 

uygulanması, Ahi Evran Üniversitesi Kırşehir Eğitim Fakültesi Dergisi, 7(2), 163-176. 

Karamustafaoğlu, O. ve Yaman, S. (2006). Fen eğitiminde özel öğretim yöntemleri. I-II. PegemA 

Yayıncılık, Ankara. 

Kızılcık, H. Ş. (2012). Probleme dayalı öğrenme sürecinde ısı ve sıcaklık kavramlarının gelişimi 

üzerine bir durum çalışması. Yayınlanmamış Doktora Tezi, Gazi Üniversitesi, Eğitim 

Bilimleri Enstitüsü, Ankara. 

Kuzey, B. (2013). Kimyasal kinetik konusunun öğretiminde probleme dayalı öğretim modelinin 

(pdö) etkinliğinin incelenmesi. Yüksek lisans tezi, Atatürk Üniversitesi, Eğitim Bilimleri 

Enstitüsü, Erzurum. 

MEB. (2005). İlköğretim 4.-5. sınıflar fen teknoloji dersi öğretim programı, Ankara. 

MEB. (2006). İlköğretim 6.-8. sınıflar fen teknoloji dersi öğretim programı, Ankara. 

Murray-Harvey, R.. Curtis, D. D., Cattley, G. and Slee, P. T. (2005). Enhancing teaeher edueation 

students' generic skill sthrough problem-based learning. Teaching Education, 16(3),257-273. 

Norman, G. R. and Schmidt, H. G. (2000). Effectiveness of problem-based learning curricula 

theory, practice and paper darts. Medical Education, 34(9), 721-728. 

Özoğlu, S. (1993). Yaygın eğitim düzeyinde çevre için eğitim. Türkiye Çevre Vakfı Yayını. Ankara. 

Özsevgeç, T. ve Artun, H. (2012). “İnsan ve çevre ünitesinin” öğretiminde fen ve teknoloji 

öğretmenlerinin karşılaştıkları zorluklar. X. Ulusal Fen Bilimleri ve Matematik Eğitimi 

Kongresi, Niğde, Türkiye. 



International Journal of Education and Research                                  Vol. 3 No. 5 May 2015 

 

287 

 

Pelech, J. R. (2006). Benedictine pedagogy through a constructivist lens: curricular theorizing of a 

high school math teacher turned college professor. National College of Education, National-

Louis University, USA. 

Sungur, S. ve Tekkaya, C. (2006). Effects of problem-based learning and traditional ınstruction on 

self-regulated learning. The Journal of Educational Research, 99(5), 307-317. 

Şenel, H. (2010). Fen bilgisi öğretmen adaylarının çevre bilincinin geliştirilmesinde probleme 

dayalı aktif öğrenmenin etkisi. Yüksek lisans tezi. Fen Bilimleri Enstitüsü, İlköğretim Ana 

Bilim Dalı, Fen Bilgisi Eğitimi, Balıkesir Üniversitesi. Balıkesir. 

Şenocak, E., ve Taşkesenligil, Y. (2005). Probleme dayalı öğrenme ve fen eğitiminde 

uygulanabilirliği. Gazi Üniversitesi Kastamonu Eğitim Dergisi, 359. 

Torp, L. and Sage, S. (1998). Problems as possibilities, problem based learning for k-12 education, 

Association for Supervision and Curriculum Development, Virginia, USA. 

Treaguest, D. F and Peterson, R. F. (1998). Learning to teach primary science through problem- 

based learning. Science Education, 82(2), 215-237. 

Ulutaş, K. (2013). İlköğretim ikinci kademe öğrencilerinin küresel ısınma hakkındaki bilgi 

düzeyleri. Yüksek lisans tezi, İnönü Üniversitesi Eğitim Bilimleri Enstitüsü, İlköğretim Ana 

Bilim Dalı, Fen Bilgisi Öğretmenliği Bilim Dalı. Malatya.  

Ünal, F. (2011). İlköğretimde sürdürülebilir çevre eğitiminin yeri, Bilim ve Aklın Aydınlığında 

Eğitim, 132, 68-73. 

Ünal, S. ve Dımışkı, E. (1999). UNESCO.UNEP himayesinde çevre eğitiminin gelişimi ve 

türkiye'de ortaöğretim çevre eğitimi. Hacettepe Eğitim Fakültesi Dergisi. 16.(17), 142-154. 

Visshers-Pleijers, A. J. S., Dolmans, D. H. J. M., Grave, W. S. D., Wolfhagen, I. H. A. P., Jacobs, 

J.A. and Vleuten, C.P.M. (2006). Student perceptions about the characteristics of an 

effectivediscussion during the reporting phase in problem-based learning. Medical 

Education, 40, 924-931. 

Walsh, A. (2005). The tutor in problem-based learning: a novice‘s guide. Ed: Sciarra, E. F., 

McMaster University, Faculty of Health Sciences, Canada. 



ISSN: 2411-5681                                                                                                   www.ijern.com 
 

288 

 

Williams, D. P., Woodward, J. R. and Symons, S. L. (2010). A Tiny adventure: the introduction of 

problem based learning in an undergraduate chemistry course. Chemistry Education 

Research And Practice. 11,33-42. 

Yaman, S. ve Yalçın, N. (2005). Fen bilgisi öğretiminde probleme dayalı öğrenme yaklaşımının 

yaratıcı düşünme becerisine etkisi. İlköğretim-Online, 4(1), 42-52. 

Yenilmez, K. ve İsgüden, E. (2007). Probleme dayalı matematik öğretimine yönelik öğretmen 

görüşleri. İnönü Üniversitesi Eğitim Fakültesi Dergisi, 13(7), 119-131. 

Yuzhi, W. (2003). Using problem-based learning in teaching analytical chemistry. The China 

Papers, 2, 28-33. 

Yüksek, R. (2010). İlköğretim dördüncü sınıf fen ve teknoloji dersi “canlılar dünyasını gezelim 

tanıyalım” ünitesi öğrenme öğretme sürecinde yapılan etkinliklerin öğrencilerin çevre 

bilgisi, çevreye karşı tutumları ve bunların kalıcılık düzeylerine etkisi. Yüksek lisans tezi, 

Çukurova Üniversitesi Sosyal Bilimleri Enstitüsü Eğitim Bilimleri Ana Bilim Dalı, Adana. 


